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Preface

Patrick McGuckin

Ed Grosek’s article in this issue about sources of laws for the treatment of war
prisoners is a timely reminder of what the library community does best--provide important
information quickly and accurately.

It's always the case when a major news story breaks—patrons, reporters, educators
and others turn to libraries for the answers to questions everyone is asking. Librarians
can anticipate what information citizens might request, and have that information at their
fingertips. Thanks to Ed for compiling some important information that helps us better
understand one of the most important news stories of recent times.

Elsewhere in this issue of Illinois Libraries, we learn about the fascinating new
Pritzker Military Library in Chicago, and delve into the process of selecting books for use
in classroom curriculum. Finally, William Thompson looks at some of the current
challenges facing reference departments, and offers strategies for keeping our reference
units viable in the future.

As always, please contact me if you have a story that you believe may be of interest
to the library community.

Patrick McGuckin
Editor
Ilinois Libraries



Prisonersof War: ThePrimary Sourcesof the Lawsfor the
Treatment of War Prisoners

Edward Grosek

The author is a tenured Associate Professor in charge of United Nations and other international
organizations publications at Northern Illinois University in De Kalb.

In the spring of 2004, controversy erupted over the publication of photographs
depicting abuse of Iragi prisoners by American troops dtationed in Iraq following the
oudter of Saddam Hussein. Many librarians subsequently received inquiries from patrons
and members of the media asking, “How are prisoners of war supposed to be treated by
law?’ or “What acts are forbidden to be made upon prisoners of war?’

There are binding rules and regulations for the trestment of enemy soldiers taken
prisoner during combat. These rules are not found among the Statutes at Large or the
Code of Federal Regulations, but in the following five multilaterd tregties concerning the
laws of war making and, paticularly for the United States, in the U.S. Army’s field
manud, The Law of Land Warfare.

Beddes the paper citations given for the five multilaterd treeties, ther full texts
can dso be obtained from the Internation Committee of the Red Cross web sSte for
“Internationd  Humanitarian Law” a  <http:/mww.icrcorg/inl>.  This dte has links to
the texts, dates, and lisings of the dates parties of more than ninety tregties and
ingruments concerned with international humanitarian law and international warfare law.
The ICRC updates its Site weekly.

1 Convention for the Amelioration of the Condition of the Wounded in Armies in the Field,
sgned at Geneva on August 22, 1864 and acceded to by the United States on
March 1, 1882.

129 CTS 361-367

1Bevans /-11

This brief treaty, sometimes caled the firda Red Cross Convention, concerns the
care of soldiers wounded during battle. Article 6 states that commanders-in-chief may,
according to circumstances, ddiver wounded ceptured enemy soldiers back to the

enemy’s own outpodts. Fifty-seven nations retified or acceded to this treaty.



2 The Hague Convention (1V) Respecting the Laws and Customs of War on Land, Sgned
at The Hague on October 18, 1907 and ratified by the United States on February
23, 1909.
205 CTS 277, 290-292
1 Bevans 631, 644-647

Fourteen different Hague conventions were sgned on October 18, 1907. This
tregty, the fourth, is a set of ingructions to beligerent armies concerning flags of truce,
redrictions on inhumane tactics, surrendering, military occupation, trestment of
prisoners, etc. Articles 4 through 20 in the tresty’s annex are the dipulations for
trestment of war prisoners. Thirty-five nations became partiesto this treaty.

3 The Hague Convention (XI) on Restrictions With Regard to Right of Capture in Naval
War, Sgned a The Hague on October 18, 1907 and ratified by the United States
February 23, 19009.

205 CTS 367, 375
1 Bevans 711, 719

Articles 5, 6, and 7 of the deventh Hague convention date the circumstances

where under crew members of captured enemy merchant ships are not to be made
prisoners of war. Thirty-one nations became parties to this treaty.

4 Geneva Convention Relative to the Treatment of Prisoners of War plus Annex, Signed a
Genevaon July 27, 1929 and ratified by the United States on February 4, 1932,
118 LNTS 343-411
2 Bevans 932-964

Here is the firgd multilaterd treaty to ded comprehensvely with dl the important
issues surrounding the entitlements and trestment of soldiers captured in armed conflict.

This convention governed the United States treatment of German, Japanese, and Itaian
prisoners during World Wear I1. Fifty-three nations ratified or acceded to this treety.

5 Geneva Convention (I11) Relative to the Treatment of Prisoners of War plus Annexes,
sgned at Geneva on August 12, 1949 and ratified by the United States on August
2, 1955.
75 UNTS 135-285
6 UST 3316-3515



Four Geneva conventions concerning war were sgned on August 12,
1949; dl four aein 75 UNTS and in 6 UST. The purpose of the third of these
conventions was to revise and enlarge the 1929 Geneva Convention Relative to
the Treatment of Prisoners of War because of the crud trestment inflicted on
large numbers of prisoners during World War 1I.  One hundred and ninety-three
nations are parties to this tregty.

The treaty, in turn, was modified by articles 44 to 47 of the Protocol
Additional (Protocol 1) of June 8, 1977 (1125 UNTS 3, 23-25; UN document
A/32/144, annex |, pg. 32-35). These four articles describe persons captured who
shdl not be classfied as “prisoner of war” (such as spies and mercenaries). The
Protocol Additiond is in force for the one hundred and sixty-one nations that
ratified it, but it is not in force for the United States, which did not ratify it.

In 1991, a resolution was proposed by the British Red Cross Society to
enhance article 13 of the third Geneva Convention.  This resolution would prevent
public broadcast of the faces of prisoners of war, who could then be individualy
recognized, and it would prohibit the media from showing a prisoner in the act of
making statements or declarations. It was published on pages 288 to 299 of issue
no. 295 (July/August 1993) of the International Review of the Red Cross.
Because there was no enthusiasm for the resolution following development, it is
now a dormant intention.

6 The Law of Land Warfare. United States. Department of the Army. Field Manua
no. 27-10.

Sudoc no. D 101.22: 27-10

Website at:  <http://155.217.58.58/cgi- bin/etdl.dll/fm/27- 10/toc.htm> and dso at:

<http://atiam.train.army.mil/portal/atialadl sc/view/public/296783- 1/fm/27- 10/toc.htm>.

The purpose of The Law of Land Warfare is to provide authoritative
guidance to United States military personnel on the cusomary law and on the
treaty law agpplicable to the conduct of war. The document covers basic war



principles, forbidden means of waging war, neutrdity, wounded soldiers,
trestment of civilians, trestment of property, treatment of prisoners, remedies for
violations of the rules of war, etc. The document does not instruct hand-to-hand
fighting. During World War 1, captured enemy soldiers were placed in the
charge of the United States Army for containment; but war prisoner rules apply to
any unit of the U.S. Government that becomes involved with such prisoners
Every dipulation within every section of The Law of Land Warfare has a citation
to its source, which in mog dl cases is an aticle of one the multilatera
conventions on war to which the U.S. is a party, dl of which are liged in the first
section.

The Law of Land Warfare is not frequently modified. The current edition
was lagt revised in 1976. The United States trestment of prisoners during World
War Il and the Korean War was prescribed by the 1940 and the 1944 editions.
The United States’ treatment of Vietnam War prisoners was governed by the 1956
edition, and of prisoners taken in the Perdan Gulf War and in the War on Irag by
the 1976 edition. The Law of Land Warfare is not fredy distributed to depository
libraries.  Anyone needing a copy should smply download the entire website to a
printer.

The issue of captured soldiers during war is old and has been treated in
past centuries by various higorians and theorits. One example of such a
trestment is Alberico Gentili's De lure Libri Tres, trandated by John C. Rolfe
(reprint: New York: Oceana Publications, Inc., 1964). This oeuvre, which
trandates to The Three Books on the Law of War (in one volume) was first
published in 1612. Seethe index for “prisoners of war” and “captives.”

The fird sysem of rules to govern American amy actions during war
seems to have been Francis Lieber's “General Orders no. 100: Ingructions for the
Government of Armies of the United States in the Fed” of April 24, 1863.
These were approved by the Presdent of the United States and adopted by the
United States War Department. The text of the 157 orders can be found in
Lieber's Code and the Law of War by Richard Shelly Hartigan (Chicago:



Precedent Publishing, Inc., 1983). Sections 3, 4, 5, 6, and 7 include prisoner of
war rules.

The United States earliet agreement with a foreign power for the
protection and good treatment of prisoners of war was the Cartd for the Exchange
of Prisoners of War between Great Britain and the United States, signed at
Washington, D.C. on May 12, 1813 and ratified by the U.S. on May 14, 1813 (62
CTS 243-252, see expecidly Artides 1 and 7). This tregty is fully explicated on
pp. 557-568 of vol. 2 of David Hunter Miller's Treaties and Other International
Acts of the United States of America. Washington, DC: Government Printing
Office, 1931 (Sudoc no. S9.5/1: v.2/776-818).

An example of a prisoner of war agreement made before the 1929 Geneva
Convention is the Agreement between Germany and Great Britain concerning
Combatant and Civilian Prisoners of War, signed a The Hague on July 2, 1917.
222 CTS271-281.

In conclusion, prisoner of war agreements are a subset of internationa
human rights agreements.  Human rights are entitlements to actions that people
must be able to exercise in order to live productively, pescefully, and
independently. Today, dl human rights agreements must be multilateral, not
bilaterd. If a mgority of nations openly agree in concert and on paper to condemn
a certain practice upon or to afford a specific necessity to a designated group of
people--in this case war prisoners--then esch of those nations must implement thet
condemnation and that necessty within its own jurisdiction. And, as in the cases
of the Convention for the Rights of the Child and the Convention for the
Elimination of Discrimination agangt Women, a lesst some of the survelllance
peformed to make certain captured prisoners are treated according to the
prisoners of war conventions must be conducted by non-governmentd
organizations, like Human Rights Watch and Amnesty International.



Accordingly, the highest levels of government, armed forces officids,
soldiers, the media, concerned citizens, and non-governmenta  organization
workers must be aware of and have access to the rules and regulations for the

good treatment of enemy prisoners taken in combat.



Choosing the Appropriate Voicein Classroom Literature

Kathy Patten and Dorothy Valcarcel Craig

Ms. Pattenis Library Science Program Coordinator, Dept. of Educational Leadership, at Middle
Tennessee Sate University in Murfreesboro. Dr. Craigis Associate Dean for Teacher Education, College
of Education and Behavioral Science, at the same institution.

Trade books provide a dgnificant addition to the school curriculum. Their rich
vocabulary, varied story structures, range of content, and use of syntax provide abundant
opportunities for a literacy-based learning environment. (Strickland, 2004) Sdection of
high qudity trade books to use in dassoom curriculum is one of the more difficult tasks
in devdoping an effective literacy-based curriculum.  Non-biased, anayticd sdection
criteria are crucid, dnce the rise of literature-based reading programs depends upon
teachers choosing and integrating trade literature into their classroom. “As teacher choice
of literature assumes a more influentid role in school sudy programs, the issues
surrounding the process of sdlection/excluson become even more pivotd and warrant
careful atention.” (Jpson and Pdey, 1991) Although reviews from journas, websites,
and book vendors can be helpful, quality and usefulness are dependent upon individua
program need. Teachers need the skill to sdlect works independently. When working with
second language learners, the task of literature sdlection becomes even more chdlenging.
Although studies have indicated that both first and second language learners congstently
follow the same literacy processes, teachers must consder the varied background
knowledge regarding literary dructure, cultura narrative, and linguisic knowledge tha
the ELL student brings to the classroom. (Peregoy and Boyle, 2001; Grabe, 1991; Carrell,
Devine, and Eskey, 1988; Hudel son, 1987)

Factorsin Selection — Previous Studies and ESL

Considerations
Typicaly, children make book choices based on the book’s appearance (Reutzd,

1997). When sdecting literature titles for classsoom use, teachers aso dlow a persond
preference for the book’s style, reputation, and subject to sway their opinion. Pre-service



teachers sdlect books for use in the classsoom based on appearance and ther like or
didike of the content. (Luke, 1986) In a study of in-service teachers, the teachers selected
as important books based on ingtructiona context, personal preferences, and recognition
of gender, race, and ethnicity. (Jpson and Paey, 1991) Donovan and Smolkin identified
five patternsin selection criteriafrom agroup of ten science teachers, which were:

= content,

» visud features,

= gradeleve gppropriateness,

= “fun” books,
potential use of the books.

Teachers in the Jpson and Paley study used indructiond context as their primary
reasons for choice. Accuracy and quality were not a mgor factor. The Donovan and
Smolkin sudy indicates that the visua and “fun” categories trumped content in severd of
the sdections. When firg looking a a book, an intuitive like/didike forms. Appedling
book jacket, charming illugtrations in a traditiond style, standard typeface, number of
words, spacing of text are the usua appearance criteria. Physical characteristics of a book
have little to do with appropriate curriculum use. Although, the study by Jipson and Pdey
found congderation of race and ethnicity, this was a amdl (8-9% of the teachers) part of
the sdection process. The focus was usualy on a historica perspective rather than a

contemporary one. Pre-service teachers usudly choose maingream author books, which
mean Anglo- European writers. (Luke, 1986)

Drawing on these dudies, teachers who serve second language student
populations must aso consider literature sdections that encourage and promote literacy
scaffolding. According to Boyle and Peregoy (1990), literacy scaffolds are reading and
writing activities that provide built-in teacher or peer assstance. The literacy scaffolds
make it possble for sudents to work within their zones of proxima development in
reading, writing, and content ingruction, which— through the utilization of literature—
chdlenges the ESL dudent to reech the next level in literacy development. When
sdecting literature for use in the ESL classroom setting, consder titles that:



Encourage the devedopment of activiies amed a functiond, meaningful
communication,

Enable the use of language and discourse patterns that are predictable, and

Provide a modd for compreherding and producing language—both ord and
written (Peregoy and Boyle, 2001).

Although previous sudies indicate that teachers gave minima consderation to race
and ethnicity when sdecting literature—when working with second language learners—
teachers must carefully condder the cultures represented within the ESL  environment.
Banks (1994) suggests that teachers must fird asss Sudents in examining and
identifying with their own culturd backgrounds. In addition, dl teachers should drive to
cregte interesting classroom forums that encourage the open exchange of cultura idess.
By sdecting a variety of literature titles that accurately portray characters, cultures, and
dtuations that encourage acceptance, students extend their own perspectives and
understandings while learning (Deitrich and Ralph, 1995).

Curriculum and Child Interests
The curriculum (indructionad potentid) is cited as a reason for most teecher

sdection, overiding children's interests. (Morris, 1973) Teachers fed that their
promotion of a book by reading will engender interest by the children. (Morris, 1973)
When children sdect books, interests come firdt, then the physica attributes of the book.
An intersection of children interests and curriculum use should be sought. Morris poses
this question, “Have the teachers, as important selection agents, overemphasized the
content of the curriculum, not only in types of assgnments and methods of ingruction,
but a0 in the utilization of time?’

When designing lessons and literacy activities, ESL teachers—as sdlection agents—
must rely on literature rather than textbooks or basd readers due to the many leves of
language proficiency their students bring to the classroom. It is common practice for ESL
teechers to have limited English proficient students dtting next to advanced second
language learners. Therefore, the textbook or basd may not be the appropriate tool for
literacy and content indruction. Literature selection becomes criticd in maiching English



proficiency levels, content, and language learning drategies For example, when
desgning a lesson that employs the CALLA (Cognitive Academic Language Learning
Approach) method, ESL professonds must utilize a wide variety of levded literature
titles to enhance content area ingtruction and to engage second language learners in a
number of language learning drategies. Titles must be sdected based on ingtructiond
potentia. However, due to a number of factors including:

Length of time in the United States,

Limited background knowledge regarding content and curriculum segquence,

Age of student vs. proficiency level and grade levd,

Chalenge of learning academic language, and

Cognitive academic language proficiency,

It becomes imperative that teachers aso consder student interests matched with
“high interest content” enrichment activities to assst second language learners in meeting
success within the content areas. The “ESL Qudity” of the literature encourages students
to learn content while utilizing language-learning drategies that assst comprehension.
The literature sdections become the ESL students “textbooks’ by providing them with
illustrated, accurate, interesting, and appropriate print, which provides a wedth of
information viamultiple titles.

In addition, the sdlection process is vitd because as students interact with high
interest literature and content materia, the classsoom evolves into an arena designed to
asSg ESL sudents in making their own decisions about sdlecting and responding to
literature. By providing quality literature titles, the teacher promotes and encourages the
devdopment of literacy, content acquistion, and creates opportunities for informa
assessment, student miscue analysis.

Many Genres, Many Levels
Provison of a wide range of books of high qudity that dlow for the wide range of

resder abilities should be of ggnificance when making book choices “Cresting

classroom environments in which successful reading is the norm—for dl children—uwill
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mean cregting classooms in which children are well maiched to the books they are
reeding.” (Allington and McGill-Franzen, 2003) This is dso true in the ESL classroom.
By providing a variety of qudity literature titles, the ESL teacher promotes and
encourages the development of literacy, comprehenson, and content acquigition. In
addition, the print rich environment crestes opportunities for ongoing informa
assessment. For example, Goodman and Burke (1972) suggest that miscue andyss is but
one reading assessment tool that is a vauable source d information regarding how ESL
students process print. By studying the deviations a reader tends to make, teachers can
infer which reading drategies students employ and which drategies should be taught
explicitly.

Matching to genre as wel as reading levd is essentid. Children’s preferences
cross al genres. (Huck, 2001) Nonfiction is popular, contrary to the opinions of
teachers. (Donovan, 2001) Fantasy, science fiction, redigtic fiction, biography, and
poetry should be included across the curriculum. The standards for evaluation apply to al
genres. Science fiction and fantasy are not judged by a lower leve of rigor because these
genres are “made up’. In addition to genre, condderation of reading stance and text
dructure must be taken into condderation when sdecting literature titles for the ESL
classroom. Rosenblatt (1984) —in describing the transactiona view of reading—proposes
that there are two attitudes or stances that readers may take when engaging in the act of
reading. The efferent stance implies that the reader “carries away” information after
reading. The aesthetic stance is amed at experiencing or feding. When matching genre
to reading levd, teachers must sdect literature titles that will provide opportunities and
purpose that require students to approach reading from both stances, therefore further
expanding literacy in both the first and second language.

IsIt Fun?
“Fun” from a book is derived from its appearance, humor in content, or

reedability and should be rdatively low on the scale when choosing books for classroom
use. “Fun” in a book is a condderation in motivating students to read, but it should not be
the firs or only criterion. Content and teaching qudities require more than a cursory

11



glance and are the focd point of any evauation process. If a book meets many of the
dandards listed on the evauation rubric, then it will be interesting and “fun” will ensue.
It may not be the “fun” of humor, but it will be the “fun” of learning!

ESL sudents limited knowledge and experience with the English language aso
require and demand that learning be meaningful, enjoyable, and fun. Their
experimentation with language learning is further enhanced when “fun” is derived from
books. When sdecting books, consder learning from the second language student's
perspective. Consider text structure, language, and story dements. As students progress
and acquire English, texts should move from dmple to complex. Language should
progress from smple paiterns to short narratives. Teachers must kegp in mind that a more
sophigticated knowledge of literary dructure will benefit sudents in understanding and
remembering narratives (Buckley and Boyle, 1981; Peregoy and Boyle, 1991). The
sdlection process should aso include condderation of story eements. To assst ESL
gudents in developing an appreciation of literature while acquiring English, they need to
gan experience with English literary dements. When sdecting literature, teachers must
caefully evduate titles in terms of clear presentation of setting, characters, conflict, and
solution. If these concepts are blurred or not clearly defined, ESL students will have great
difficulty reading and comprehending the text due to thar limited experience with
English literary Sructure.

Developing Selection Skills

Both pre- and in-sarvice teachers need to become more proficient in choosing
literature for use in the classsoom. “Professona book sdection requires a broad
knowledge of children’s literature, knowing one's own biases and how to overcome
them, and confidence in making professona decisons” (Van Orden, 2000) Librarians
are trained to choose items according to differing prescriptive criteria sets, dependent
upon the discipline of the item. (Luckenbill, 2002) Pre-service teachers are exposed to
evaduation criteria for each literary genre in their books and media classes (children's
literature and young adult literature) (Huck, 2001). Mot choices are not made with a
prescribed linear process, rather a naturaistic approach determines a choice to use or not



use. Persond, inditutiond, culturd, socid factors influence sdlection. (Luckenbill, 2002)
“...teecher's sdection of literature is a complicated, dense-layered activity...” (Jpson
and Paley, 1991) ESL teachers face an even greater chalenge due to the nature of second
language acquistion and the multitude of factors surrounding ESL students in the regular
education aswell as ESL environment.

It is difficult to bdance the weight between criteria when taking just a cursory
dance at a book. If book content and curriculum use do not drive the selection process,
one is apt to place weight on the wrong criterion. Selection may be based on a first
impression that predigposes one to select or regect the item. Librarianship has developed a
wide range of aids and publications to guide sdlection choices. For teachers, these
professond library items compound the sdection problem by creeting detailed categories
with unfamiliar terminology.

A Rubric for Selection

Credtion of a selection rubric organizes the evauation and establishes benchmarks
agang which to compare the item. The criteria for evauation are based on two broad
aress.

» The content of the item, both ingtructional and literary
»  The aesthetics of theitem,
0 illudration (integration with text)
0 book design (text arrangement, size and choice of typeface, page
breaks),
o physical features (paper, cover, size, toy or movable)

To extend the rubric for sdecting literature within the ESL learning environment,
additiond criteria ae added. When sdecting literature titles for both literacy
development and content ingruction, the following criteriamust be considered:

» Text potentid to promote language development through generation of
literature discusson and in
0 desgning higher leve thinking questions
o hbuilding background knowledge

13



0 connecting previous experiences (in the firgt language) in order
to create new learning (in English)
» The depth of the text in dedgning metacognitive tools for language
learning and in
0 Presenting interesting ideas and concepts
0 Makching text with metacognitive tools and language learning
drategies
o Providing a purpose for reading and in assding the learning to
connect previous learning (in firg language) with new learning (in
English)
= Utilization of text to asss second language learners in developing
vocabulay and in building Basc Interpersond Communication Skills
(BICS) and Cognitive Academic Language Proficiency (CALP).
Sdection criteria for items to use with both ESL and English spesking students should
address these questions:
» Wha does an item need to support sound pedagogy and language
acquigtion?
»  What levds of language and literacy proficiency skills are needed?
»  Wha vocabulary skills—both BICS and CALP—are needed?
» What ideas, concepts, content, and strategies need to be communicated by
the item? (Luckenbill, 2002)

The assgnment of a score in a rubric requires a judgment of value. Some criteria
have greater effects on learning and are weighed more heavily. Thus, dl dements of an
item are assessed, but some are given more influence on the find decison. The first three
sections in the rubric are the measures that should be consdered for dl items. An
additiond section of criteria are used if one is trying to find high qudity itens for
materids to use in the second language acquisgition classroom. The rubric proposed here,
is for dl genres and is a good darting point from which to derive a quantitative measure

of abook’s genera assessment.
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Choosing the Ri ght Voice for the
Book Sdection Rubric

Author / Title/ Date of item:

Score column includes weighting for some factors. Multiply theinitial score by the factor
to obtain criterion’ s final score.

Cl assroom

*** denotes criteriathat are very important

Content 5 Points 3 Points 1 point 0 points Scor e
Quality
Language Well chosen language, appropriate for = Appropriate for age = Appropriate for agelevel Inappropriate
vigor targeted age level level, may not build = Simplelanguage for age level
Does not talk down to reader vocabulary to great = Doesnot stretch reader Didactic, or

Uses unfamiliar words that are definable extent talks down to
from context reader
Rich language rather than trite, expected
language

Theme Well developed, thoughtful, expands = Entertainment valueis | = Didactic or trite Valueless
reader’ s view of world. Questions world high so book isread
Subtle, embedded in story
Children’ s viewpoint clear

Characterization Multidimensional, realistic, behavior is = Lessthan 3 pt. Col. = Hat, trite behavior, no growth, Unappealing
within description of character, growth in still appealing and boring X2
character, hasideas, feelings, etc.

Good story if Compelling story plot that matchestheme | =  Good story, but = Mediocrestory No one cares

fiction Characters are appealing and reader cares forgotteninaday or about these
about them two characters of
Reader thinks about plot & characters the plot! x3
after reading
Stimulates discussion

Accuratetext if Always accurate—theories so identified, | = Alwaysaccurate, butno | = 1 or 2 minor errors Not accurate

non fiction dates correct, viewpoint clear, balance sources = Lacksother qualities
present, correct terminology, etc.
Sources listed x3

Text rich with concepts
Captions and picturesinform
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Biasin Presentation includes various ethnicities Present, lesser quality Not present; al one culture Present, but
representation of in setting. No typecasting, not tokenism than 3 pt. col. Cultures barely represented or demeaning
non-European Authentic representation Representation of not at all Blatant bias
cultures/ history Trueto culture’'svalues, physical traits, cultureis generically Same appearance, behavior, and present x3
and Cultural traditions “white washed” valuesfor all inthe culture
diversity in Cultureisidentifiable Messageisnot all
illustrations M essage about cultureis positive, positive

members are not victims

/50

Total of Content Quality
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Teachi ng 5 Points 3 Points 1 point pol nts | Score
Qual ity
Curriculum = 4 or moreareas can beincorporated inuse | = 2-3 areas can be = 1areacanbeincorporatedin use None
sandards = Atleast 1 standard from each of thethree | incorporated in use = Onlylarea
areasiscovered by activitieswith item = Atleast 1 standard from
Information 2 of the 3 areasis covered x3
literacy by activitieswith item
standardsfrom
Information
Power (library)
Differentiation = 4ormoreintelligencescan beaddressed | = 3 or moreintelligences | = 2 or moreintelligences can be lonly
Value with activitiesfor item can be addressed with addressed with activitiesfor item
activitiesfor item
X2
Teachable = Offers multiple opportunitiesfor writing | =  Some writing = Topic only relevance No X2
Moments = Connectsto topic or themein curriculum opportunity = Recreational reading only relevance to
=  Meetsneed to offer genreand level = Lessthan5 points curriculum
variety
Total of Teaching Quality 3
Physi cal 5 Points 3 Points 1 point points | Score
Quality
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Illustrations ] Extend text, style, mood of story = Match text, butdo | = Mediocre, page turned = Detract | x2
" Mediaof interest in its own right little to extend text quickly from story
" Illustrations compel reader to " Reader scans but . Reader does not return to . Don't
scrutinize and investigate does not spend time pages to examineillustrations match plot or
looking at the illustrations characters or
other literary
elements
Binding Study library binding =  Tradebinding = Tradebinding = Soft cover
Sewn binding ] Hardcover = Soft cover = Glued binding
Total of physical quality 115
ESL 5 Points 3 Points 1 point 0 points | Score
Qual ity
Discussion = Literaturelends to the development of * Literature is somewhat Literatureis not appropriate | None
Generation appropriate higher level thinking questions appropriate for the for higher level thinking
= Text assists students in building development of higher level guestions
background knowledge thinking questions Text isinappropriate and x3
= | earner connectsinformationin item to =  Textissomewhat poorly written with gapsin
previous experience and learner creates appropriately written to background knowledge
new information. Fosters discussion and assist in building knowledge
further thought
M etacognitive = Text presentsinteresting ideas and/or = Text presents somewhat Text presentsinappropriate | None
skills concepts appropriate concepts and concepts/ideas for second
= Literatureisin-depth and encouragesthe ideas language learners
design of metacognitivetoolsfor language | =  Literature encouragesthe Literature context does not
learning design of metacognitive encourage the use of x4

Overall language is highly appropriate to
match with specific metacognitive tools
for language learning strategies

Learner connects information in item to
previous experience and learner creates
new information.

tools for language learning
Language presented is
appropriate and may match
with specific metacognitive
tools for some language
learning strategies

Learner sees relationship

metacognitive tools
Language isinappropriate
for second language learners
Learner understands, but
does not relate to previous
learning




with previous learning, but
cannot construct new
information

Vocabulary
BICS-CALP

Vocabulary included in text can be
utilized in pre-reading language learning
activities

Text lendsitself to building Basic
Interpersonal Communication Skills
through Literature Circles/Talks
Storyline contains vocabulary that
encourages building Cognitive Academic
Language Proficiency

Vocabulary included in text
may be utilized in selected
pre-reading activities

Text somewhat lends to
building BICS (in selected
passages)

Storyline contains limited
vocabulary that may
encourage building CALP

Vocabulary isinappropriate
and not suitable for pre-
reading activities
Textislimited in assisting
studentsin developing BICS
Storyline does not contain
or appropriately utilize
Cognitive Academic
Language

None

x3

Total of ESL
Quality

/50
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Total of all areas

Additional Notes;

Scoring: 100 pts. Possible
90-100 Definite use or buy

80-89 Maybe use or buy, what isdeficient?Isit
amajor category? How to compensate
deficiencies?

70-79 Top 1/3, can you find something better.
Check areas of deficiency carefully.

60-69 Use or buy only if no other resource
available (and desperate!) Must incorporate
counterbalance into use.

Under 60 Forget it! Too many weaknesses.

Score ESL separately (50 Points)




ThePritzker Military Library

Danidl K. Blewitt

The author isa Reference Librarian at the College of DuPage Library in Glen Ellyn, Illinois.

The city of Chicago has welcomed a new private library — the Pritzker Military
Library  (http:/Aww.pritzkermilitarylibrary.org/col by/index.htr). The fadlity was
founded by James N. Pritzker, who served for 27 years in the U.S. Army and the lllinois
Nationd Guard, achieving the rank of Colonel before his retirement.  Pritzker has been
interested in military history since an early age, and now has a fine facility where he can
share his collection of books and atifacts with scholars and the generd public. The
Libray’'s misson “is to acquire and maintan a collection of materids and develop

appropriate programs focusng on the concept of the Citizen Soldier as an essentid
element for the preservation of democracy” .[1]

The officid ribbon cutting ceremony — with a very sharp bayonet - took place on
October 23, 2003, a the beginning of a series of grand opening events that lasted three
days. These events included an authors roundtable, presentations about Dwight D.
Eisenhower, and a pand discussion on “Facing the Future:  Writing on War in the 21%
Century,” moderated by longtime Chicago politica reporter John Calaway. Robert
Clasby explaned how he had combined photogrephs of Civil War re-enactors and
pictures of various landscapes to creste Gettysburg: You Are There (Short Hills, NJ.
Burford Books, 2003; http://www.burfordbooks.com/books/gettysburg.htnv), which
provides computer-modified photographic recreations of sdected events from the most
important bettle of the American Civil War. Sdected examples of these interesting
pictures were on display. An officid proclamation from lllinois State Treasurer Judy
Baar Topinka was read, dong with congratulatory letters from Chicago Mayor Richard
M. Ddey and Brigadier Generd Charles E. Heming, Assgtant Adjutant Generd and
commander of the lllinois Army Nationd Guard. Among the didinguished vistors
giving opening remarks were eminent military higorian Carlo W. D’Ede Lonnie G.
Bunch, Presdent of the Chicago Higtoricd Society; Roy L. Dolgos, Director of the
[llinois Depatment of Veterans Affars, retired Rear Admird Richard W. Schneider,



Presdent of Norwich University; and Alice Cdabrese, Executive Director of the newly-
merged Chicago Library System/Suburban Library System.

The Pritzker Military Library is located on the second floor of a building across
the street from the Holiday Inn in the Stregterville section of Chicago, just a few blocks
south of the large Northwestern University Hospital complex that is near Lake Michigan.
The building, completed in 1917, previoudy housed The Chez Paree nightclub (1932-
1960), and a televison production studio (1965-1980). There is substantial room for the
collection, offices, and public events. Sharing the building now are restaurants and the
offices of the Tawani Foundations, of which Mr. Pritzker is the Presdent and Chief
Executive Officer. The Tawani Foundations is the primary supporter of the Library, in
keeping with its mission of historic preservation.[2]

The Library possesses approximaely 9,000 volumes, focused manly on
American military higory of the last two centuries.  While the collection is composed
primarily of nonfiction monographs, there are some fiction titles as well, dong with
dides, photographs, videotapes, and some 250 prints and posters. The Library subscribes
to more than fifty periodicas and five nationd newspapers. The inditution is interested
in obtaining more primary source materid, 0 as to improve its research vaue for
scholars, and gratefully gppreciates any donations. There is room in the Library to mount
digilays, and a the time of this writing there were many prints of various twentieth
century military recruiting poders that could be viewed, dong with origind gdley
editions of some of the works of those authors attending the grand opening. Attendees
were dle to examine a number of items of military memorabilia, including a rare 45-star
U.S. flag from 1898 with the words “ Remember the Maine’.

In addition to housng a vauable higorica collection, the Library dso intends to
become a venue for hosting programs that will serve to educate the public about the
military and its role in society. Toward this end, there has been a subgtantia investment
in cameras, projectors, and a state-of-the-art editing studio. Programs at the Library may
be broadcast and ared on the World Wide Web. In the fdl of 2002, the William E.
Colby Military Writers Symposium (named for the former director of the U.S. Centrd
Intelligence Agency) trandferred its headquarters from Norwich Universty in Northfied,
Vermont, to the Pritzker Military Library.  This organization plans to offer many events
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that will dlow the public to meet military history experts. The first writers who appeared
were Ed Ruggero, author of Combat Jump: The Young Men who led the Assault into
Fortress Europe, July 1943 (NY: HarperCollins, 2003), and Joseph Galoway, who
wrote the popular We Were Soldiers Once...and Young (NY: Random House, 1992),
which was made into a movie sarring Md Gibson.

JII Hamrin Postma, a board member of the Suburban Library System
(http:/mwww.dslib.il.ug), and formerly the Librarian a the Union League Club of
Chicago  (http:/Amww.ulcc.org/facilitieslibrary.asp/), assumed  responghbility  for

organizing the library in Spring 2003. She sarves as the library’s Military Higtory
Librarian. Sean Fuller serves as Technica Services Associgie. At the time this article
was written, the Library was looking forward to joining the Chicago Library System (the
merger takes effect July 1, 2004, and the new system will be cdled the Metropolitan
Library System). Materidswill then be available for interlibrary loan.

The Library is open to vigtors by gopointment only. Internet access to
subscription databases from EBSCOHost (history, military, government, and generd
reference) is available on Library public computers.  In order to obtain borrowing
privileges, a patron must visgt the Library and regiser as an Asociate for an annud fee
of $100. The library catdog is available for free outside online access, but one mug first
register asa“member”.

For additiona information, please contact:

Edward C. Tracy

Executive Director,

The Pritzker Military Library,
610 North Fairbanks Court,
Second Floor,

Chicago, Illinois 60611
312-587-7917
312-587-7311 (fax)

URL: http://Amww.pritzkermilitarylibrary.org
edtracy @tawani.com

NOTES:

1. From the official Mission Statement of the Pritzker Military Library,
http://www.pritzkermilitarylibrary.org/aboutus.htm/.

2. The mission statement for the Tawani Foundations can be found at
http://www.pritzkermilitarylibrary.org/tawani.htm/.
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Recessional

William A. Thompson

The author is an Associate Professor at Western Illinois University Librariesin Macomb.

Abstract

Technological innovations, most notebly the incressing speed and ubiquity of
networked information, have made it easy for people to get information without coming
to the library. As a reault, the number of reference transactions is down, as is
monographic circulation. If current trends continue, | believe the traditiond reference
department (e.g. a unit that is organized around answering reference questions in person
and a the library) is going to become obsolete. This obsolescence will have little to do
with the quality of service given a the reference desk, but, rather, with the reference desk
itself, namdly its location in a library or one of its branches. The reference unit's location
in the library is what is cdling its fitness for the information network into question. This
paper uses network theory to describe this problem and offer strategies for thriving in the
long term.

RECESSIONAL

A progresson: Richard Dougherty, writing in 1991, predicts, “Researchers will
atach more importance to locating and obtaining information and less importance to
where the information was obtained (Dougherty 1991 p.59). Ten years later, John
Akeroyd reports, “[Academic] Libraries have ceased to be the first resort for users and
are becoming complementary source to off-campus use, distributed and net-based
sarvices, home study, and public libraries’(Akeroyd 2001 p.80). W. Lee Hide, in
November 2002, observes, “Though access to nformation is increasngly decentralized,
and computer labs now compete with libraries as campus gahering points, librarians
must demondrate to the campus community that the library remains centrad to academic
effort”(Hide 2002 p.715). Virginia Massey-Burzio warns, “Our place in academia is
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serioudy threstened by the Internet. While it is true that libraries have the better quality
information, dudents are sdecting convenience over qudity’(Massey-Burzio 2002
p.774). James Rettig flatly states, “They [students, faculty, researchers] are not coming to
us, we need to go out to them” (Rettig 2003 p.18).

What's happening? Reference service as we know it is quickly becoming
reference service as we knew it. Network theory provides an explanation for why: one
hub on the information network (the library in generd, the reference desk in particular) is
no longer as “fit” for our patrons as another (the Internet). “Fitness’ is a property of
network hubs that determines their success, where success is broadly understood as ‘use!’
As Albert-Laszlo Barabas defines it in Linked: The New Science of Networks “Fitness
is your ahility to make friends rdative to everybody ese in your neighborhood; a
company’s competence in luring and keeping consumers compared to other companies,
an actor’s gptitude for being liked and remembered relaive to other aspiring actors, a
Webpage' s ability to bring us back on a dally bass rdative to billions of other pages
competing for our atention. It is a quantitative measure of a node's ability to day in front
of the competition” (Barabas 2002 p.95). Why did we lose our fitness on the information
network? Why are our patrons (if we can ill cdl them that) abandoning us? What did
we do wrong? It's nothing persona—which is too bad in a way because if that were the
problem would be much essier to fix. No. It's not what we're doing. It's where we doing
it. Mogt of us work in a library or branch library. Academic library patrons are less and
less interested in coming to physicd libraries. They'd rather work from their home,
office, dorm, or even Starbucks and get ther information digitdly. Our patrons are
rewiring their requests for information from the library (where they used to go) to the
Internet—where they go now. That this “rewiring” is often occurring through the library,
and even indde of it, and by persons we think of as “parons’ are added ironies.
Moreover, this process will be difficult, perhaps even impossble to reverse. Network
theory again explains why: Traditiondly understood, a library, before it is anything dse,
is a place, a paticular location, room or building, where “naturdly” scattered materias
(books, serids, manuscripts, maps, photographs, etc) are brought together.
Centrdization is the fundamentd advantege of libraies—what was once dl over the

place, anyplace, is now in one place’ The materids need not be organized. Many
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persond libraries are not. On the other hand, one building (or severd) with a million or
more disorganized books is a mess, an interesting mess, perhaps, but not useful for our
patrons, e.g. faculty, students, researchers of various sorts. What makes a library a useful
place for them is its organization." This organization of information that alows a vast
repostory of collected materid to become what is cdled in network theory, a “smal
world.” A smdl world is a network in which the distance between dements composing
the network (in libraries case the digtance in time and space between information and
people) is easly negotiated” The “smdler” the world, then, the more efficient the
network. An index entry, a bibliographic citation, an interlibrary loan protocol can
dramaticaly shrink the distance between people and the information they seek. People
come to libraries not smply because the books are there, but because they are eadly
obtained. It is much easer to do research on George Orwel usng Gillian Fenwick's
bibliography than not. Fenwick saves time and effort. This illusirates another point. The
library’s smdl world did not come into existence on its own. Bibliographies and indices
don't write themsdves. People, librarians, bibliogrgphers, indexers, information scientists
created it and sudtain it. Circulation librarians and their gaffs rebuild the integrity of the
shdlf classfication network every time a book is checked in and correctly re-shelved.
Reference librarians prove the efficiency of the libray’s smal world every time they
save a patron time and effort which we do on a daly bass—abet less often than we
used to. Another, smdler world has come into being, one with a higher degree of fitness
than the library, the network of digitaly accessble information, and our patrons are
migraing toit (ARL 2004).

One important way distance on a network shrinks is through the use of “bridges’
(Buchanan 2002 p.42-43). Bridges in networks function just as they do in daly life—they
reduce distance. A bridge is not just any connection, however. As Mark Granovetter, in
his now dassc, “The Strength of Weak Ties’ explains, a bridge is “a line in a network
which provides the only path between two points’ (Granovetter, 1973 p. 1364). Imagine a
bridge across a river or chasm uniting two cities, two large networks of people otherwise
not connected. That bridge is the only path. To cross the river means using the bridge.
Academic libraries have traditiondly functioned as bridges to information for our users.

For mogt of the information our users wanted was contained in print based serids, in print
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monographs, in manuscript collections and was ather avalable only in the library or if
not only there, then most easly gotten there. Per Ranganathan's fourth law, libraries
saved time and effort for their usars, as any smal world network will.Y  This convenience
is an effect of another aspect of bridges--they are "wesk ties." Wesk ties are connections
in a network that are not used very often--which, as Granovetter pointed out, is the key to
their srength.  Granovetter conducted a study of people looking for jobs. He found that
the connections in a persons socia network that led to a job were not among that person's
close friends, eg. not from that part of the sociad network the job seeker accessed most
often and was mogt familiar, but instead productive employment leads came nore often
from acquaintances and friends of friends, what might be thought of as the more distant
members of a job seeker’s socid network. Granovetter found that these socidly distant
persons were more likely to have information unknown to the job seeker than the job
seeker's close friends. That's because close friends share lots of information, because they
belong, more or less, to the same information pooal. In short the strength of weak tiesto a
network lies in their weakness or, if you like, ther ability to access information “distant”
from and “othe” than that avaldble to the drongly tied pats of the network.
(Granovetter 1973 p. 1371-1373; Buchanan 2002 p.44). This is what librarians mean
when we commend a collection for its diversaty—we mean that it contains “otherness” In
a like manner, reference desks function for our patrons as a week tie to information
different from, or other than, the information they have ready to hand. Mogt of our
patrons don't use reference desks on a daily basis. Many students may only come in once
or twice a semester--or if they do come in, they make use of the computers, but not for
library purposes. On the other hand, students and faculty are acquainted with us and we
do have information they do not have and when they need it, they can get it from us This
is a demondration of the strength of the reference desk as a week ties-for our patrons,
anyway. On the other hand, getting access to this digant or “other” information
traditionally required a trip to the library. This is an important point. Generally spesking,
our patrons had no choice but to come to us—and once in the building they had to
conform to our rules, our protocols, our hours, our way of doing things. That's no longer
true. Now they do have a choice. Another weak tie to distant information has appeared,
the Internet.  For much of the information students and faculty want, libraries in genera



and reference desks in particular are no longer a bridge, no longer the only path. We are
one path, and, increasingly, not the preferred one. Increasingly, our patrons are choosing
to go to the Internet for information rather than come to us. By Internet | mean not Smply
to Google or Ask Jeeves, but aso to the databases we provide to the campus via network
and to our patrons anywhere in the world via proxy servers. We have been ingrumenta
in giving our patrons the means and incentive (conveniece) of saying away from the
library.

It's happened before in the library. Another, once crucid, now largely vanished,
bridge to information was the card catalog. The card catdog was a dense collection of
networked links to the most ggnificant collection in the library, the monograph
collection. | say this because it was (and is) the monogrgph collection that largdy
determined a library’s physicd gze, its inditutiond datus and, closdy connected to its
datus, the library’s aura, and the sense of the library as a secular “ sacred” space. The card
cadog energized the monograph collection, made it useful, as wel as containing or
embodying it. As a result, the card catalog held a very specid place of its own in the
library. Indeed, it would not be 1bo much to say the card catdog was the symbalic, if not
literal, center of the book based library. The card catdog often had its own room and its
own department (often the largest depatment in the library) to build and mantan it.
People had a reationship with the card catdog. To use the card cataog patrons
physicaly manipulated the drawers and cards and were necessarily familiar with it in a
way they cannot be with the online catalog. And the card catdog was useful—it linked
patrons to information in an efficient manner. Moreover, the card catdlog had the qudity
of a watering hole, eg. species of academics from al over campus gathered around it. It
formed a not unimportant part of the campus public sphere. Not surprisngly people
formed an atachment to the catalog, quite passonate in some cases, as has been
sometimes seen by the intense emotions released when a card catdog is removed.

For they are removed, displaced by online catdogs, cataogs that are accessble
from any place’ One of the chief atributes of the online catadog is people don't have to
come to the library to use it—and in that regard online catdogs make the world smdler in
network fashion. They shrink distance as experienced in space and in time. | can browse
the library from home and not only my library, but dso hundreds of others. Online



cadogs have other compdling efficiencies, the ability to initiate I.L.L. for example. The
point | want to emphasize is that when the card catdog disgppeared, an important need
for cmming to the library dso disgppeared and in a red sense the library as a place dso
began to recede and to disappear from the lives of our patrons. People could have
continued coming to the library to use the online catadog. Libraries provide terminds for
that purpose. But on the whole it seems people would rather not. Why come to the library
if your book isn't there? The answer is, to browse—and it's not a bad answer. Browsing
is a great way to find information—it's another way of making use of the library’s smal
world effect. But declining monographic circulation suggests it's agpparently not a
compdlling one. And people can browse the OPAC if they are o inclined. Indeed a time
may come when people will ask, why come to the library even if your book is there? For
in the future that book will dso be online. No joke. The New York Times recently
reported that Google is working on Project Ocean, “With the cooperation of Stanford
Univerdty, the company now plans to digitize the entire collection of the vast Stanford
Library published before 1923, which is no longer limited by copyright redtrictions. The
project could add millions of digitized books that would be exclusvely avaladle via
Google’ (Markoff, 2004 Section 3. p.9).

What's true in theory for books is true in redity for serids. When it comes to
accessng informéation in serids, the physicd library is no longer the smalest world. This
is 0 because a continued rise in importance on campuses of the sciences, especidly the
physcd and biologica sciences, (the ones bringing in grant funding and patents),
coupled with their desire for the most current information, aongside the cost efficiencies
afforded by digita publishing has fuded the rgpid displacement of print-based serias by
online ones. The convenience of searching and accessing The Lancet or Nature a home,

or in the lab, or, for that matter, at Starbucks is another reason, and a very good one, not
to access it by going to the library. Again, Ranganathan's 4" law is at work—only this
time not in our favor. A Smilar processis a work in Reference Departments.

Within the library, the reference depatment is a smal world within a smal
world. Reference departments usudly have thar own sub-collection of materids that
condst dmogt entirdly of bridges to information: indices, encyclopedias, dictionaries,
bibliographies, and reference works of every sort. Campus patrons vaue reference
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departments for their ability to efficiently build bridges for patrons to informetion they
needed n the print network but otherwise cannot get—either because they can't afford
the information, don’t know how to access it; or don't want to take the time to learn. The
most important part of any reference depatment is its daff, persons expert in the
knowledge of the ondte print and digita networks. It is the staff’s knowledge and
expertise (including people skills) that mogt efficiently, effectively, and creatively shrink
the distance between people and information.”"! The &bility to fadilitate a smal world
experience for patrons has traditionaly provided reference departments a high degree of
fitness with the information network and relaively high preferentiad attachment.

Nonetheless ARL reference statistics are down. | don't think this is because the
quaity of the service has steadily declined. If anything, we are more adept a locating
information than ever. What has changed is the location of our collections, the “where’ of
our information. Like the card catadog, information that was once embedded locdly, in
Ste-specific print collections, is now increasingly available globdly. That's not to say our
paper collections are not vauable. They are’" But, more and more of the information,
including proprietary information, patrons want and/or prefer is located on the Internet
and, often, only there™ Accordingly, and wisdy, academic libraries try to arrange things
S0 that legitimate patrons can access proprietary information from any Internet connected
computer in the world. In short, we use proxy servers and identification protocols to
create bridges to proprietary information. We do that because that is what librarians have
adways done facilitate access to information. We are in the convenience business.
Moreover, if we arranged things any other way, eg., if we made things less convenient,
and insgted that patrons could only get access to databases by coming to the library, we
would find ourselves with a decreasing number of unhappy patrons.

Not that our patrons don't need us. True, faculty and students (especialy students)
are more comfortable using databases than they used to be—and the databases are easier
to use (Rettig 2003 p.19). InfoTrac is extremdy easy, for example. And Google works
pretty well and will, presumably, work better in the future. Google is spending a greet
ded of money and brainpower to make sure it does. Even 0, a reference librarian is
going to connect people with more and better information than they can get on their own.

WEell do that smply because we are better at it and have more tools at our disposa. Yet
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even though our irons know librarians are much better, much faster a solving certain
kinds of research problems than they are, this knowledge is not sufficient to get them to
come to the building, which is why reference transactions are dropping—and why they
will continue to drop. In our patrons minds, coming to the building means leaving a
smdler world for a larger one—and that is something they are loath to do. We have to
keep this in mind: our patrons like not coming to the library and for the same reason
people shop a Wal-Mart, namely convenience. If convenience is what our patrons want
(and it is), the network hub being the most convenient source of information will soon be
the most popular and will have the highest amount of preferential attachment (Barabas
2002 p.83). Preferentid attachment is the qudity or qudities that attract and retain links
to a network hub. A shady, protected, reliable source of potable water will likey have a
high degree of preferentid atachment as a watering hole. Wal-Mart evidently enjoys
high preferentid atachment in the retall shopping network: large sdection, low prices,
long hours, ample parking. What is inconvenient about libraries? In large part, as | have
suggested, it is our location, indeed the very fact that we have a location; or, no, rather
it's our inggence upon our locetion, eg. our unwillingness or ingbility to leave the
building that is rendering libraries in generd and reference desks in particular unfit for an
information network that prefers the convenience of anywhere anytime access.
Additiondly, asking another person for help is not easy. Interestingly, librarians have
done a huge amount of research on the reference interview, what we might think of as the
linking moment, to make asking for help both esser and more efficient. We've done
rather little research on persuading people to get to the reference department so that they
can have a reference interview. In short, most reference interviews tacitly assume the
requirement for patrons to come to the reference desk. The library literature would be
very different if there had aways been aviable dternative to coming to the library.

Buchanan uses another network analogy that’s applicable to libraries, a food web.
In a food web, eements in the network link through predation. Buchanan points out that
if an anima preys on (links to), say, 15 different species, then the removd of one or five
species is not necessxily life threatening. It's not a good thing—nor is it a fatd one. But
if an anima preys on only one or two species, then the loss of one or both could be
disastrous (Buchanan 2002 p.148, 152). Right now reference departments feed on three



gpecies, students, faculty and, depending on the inditution, the public. For reference
desks, students are the critica or keystone species. Students drive reference transactions
The faculty is important, but if sudents stop coming to academic libraries, reference
departments starve. But the opposite is not true.  Students do not need to come to
reference departments or do not feel they do (which has the same effect). Ther
interaction with reference departments is weak. Generdly spesking, students can get by
without coming to the reference desk and they are gpparently content to do so in growing
numbers. The Internet and/or the databases we provide are good enough for them. Thisis
true even when we get them to come to the building, where ther firgt, and often last, sop
is dill the digital network. In a sense whether they use InfoTrac or Ask Jeeves makes no
matter. If they don’'t come to us, the result is the same. When they do, it's often as a last
resort. If people only went to Wal-Mart as a last resort, Wal-Mart would disappear. What
is true of Wal-Mart is true of us. No matter how high a quaity of reference service we
deliver, if few or none care to receve it, an inevitable adminigtrative question arises: why
bother offering it? (Rettig 2003 p. 21) Consder the fate of classics departments. For
most of the 19" century the idea that a libera education would not be grounded in the
dasscs was unimaginable. Nearly every college and university required classics. Now
Classics Depatments are rara aves on campuses. Many have merged with modern
language departments or disgppeared dl together. The decline of Classcs depatments
had little to do with the qudity of Greek or Latin literature, but had everything to do with
the fact that students were required to take the classics when they did not perceive a need
for them. When the requirement vanished, so did the students and, with them, classcs
departments.

Am | saying reference departments are doomed to extinction? Maybe not. It's
possible that our patrons will return to us. The Chicago Tribune ran a story on the
outsourcing of pardega services. “According to a recent study by researchers a the
Universty of Cdifornia a Berkdey, legd assstants and paralegals working in India on
behaf of U.S. companies earn, on average, between $6 and $8 per hour. That's about
one-third of what their U.S. Counterparts are paid. Some of the country’s largest law
firms have taken notice.” That's the bad news. The story goes on to note however, that at
least one large law firm that outsourced its library, returned to an ongte library because



they were not getting the service they needed (Chicago Tribune 2004). Buchanan notes
that if a network hub begins to fal in its efficiency, then links get rewired to other hubs.
He uses the example of regiond arports. When people fed that it is more trouble to fly
from Chicago, rather than through Peoria, they will fly through Peoria, even if that means
paying more money or spending more time in arports (Buchanan 2002 p.125). If our
patrons can't get what they want on the Internet, they will cometo us.

On the other hand, yes, actudly, | am saying we are doomed to, pardon the pun,
virtud extinctiontif current trends continue and if we stand idly by. That doesn't mean
reference librarians will smply vanish. Even if we do nothing reference departments will
fade long before the librarians do—just as cataoging departments did. As in a food web,
our numbers will shrink to meet the need. One could imagine a regiond reference
department providing virtud reference for a number of campuses. Locdly, a skeletd
daff—three or four reference librarians might do the trick, a few more in larger libraries.
But suppose we don't want to go gently or go at al, what then? Suppose we want to
increase our preferentid atachment? Suppose we want to do what any organism wants -
thrive?

Rettig and others have suggested we need to ddiver our knowledge to our
patrons. In short we need to get out of the building (Rettig 2003 p. 18 ). There are a
number of ways of doing this Virtud reference is one solution—and if the burgeoning
literature is any indication, a very popular one. Virtual reference makes sense from a
network perspective: it uses the efficiencies afforded by the Internet to creste a small
world experience for our users. And it keeps us in the game—for now. But, it dso
provides a technologicd modd for outsourcing what we do. Even now much virtud
reference is done consortidly, which is a kind of friendly outsourcing. True, virtud
reference currently only supplements what we do and admittedly doesn't do this very
well. That doesn't mean it won't in the future. One of the man problems with virtud
reference is the inability to see patrons and talk with them. Recent advances in memory,
packet management and the development of grid computing will soon bring dramatic
improvements in the speed of information delivery and in e kind of information being
delivered (Wrolstad 2003; C. Jn 2003; Lohr 2003 D1). A new packet management
system, Fast TCP, has achieved transmisson speed over the current network architecture



6000 times that of ordinary transmisson (Fox 2003) . This means high qudity red time
video will soon be practicable and that means virtud reference will fed a lot less virtud
and work much better—providing another good reason not to come to the actud library,
lowering our preferentia attachment, and raising the outsourcing question. Our modest
sdaries may protect us from outsourcing. On the other hand, maybe they won't. Our
sdaries aren't that modest, not by world sandards. In the age of digitd outsourcing
world standards are what matter—as financid andysts are finding out. Financid andyds
gather and provide useful information to informationthungry dlients. Thet is not unlike
what reference librarians do, with the difference that financid andysts provide ther
sarvices in return for a hefty fee and high sdaries—or, rather, they used to. More and
more financid andyst podtions are being outsourced to India. Nicholas von Hoffman
wrote recently, “Callege-educated stock researchers making $250,000 a year are losing
out to people doing the same work in India for $20,000. Banks, stock brokerages and
dlied financid-services companies are expected to relocate 8 percent or haf a million
jobs to foreign lands in the next few years. Generd Electric’s investment-credit am, G.E.
Capital, already has 15,000 at their desks in Indid’(von Hoffman 2003 p.4). Yahoo
recently announced its intention to build its next computing research center in India,
again because of the codt efficiencies.

There is another way of providing off-dte reference instead of the patrons
coming to the library, we migrate to them. The mos wel known example of off-Ste
reference is the College Librarian program a Virginia Tech Univerdty. Nancy Seamans
and Paul Metz describe as follows: Virginia Tech assgns individud librarians to work in
various colleges, where they maintain offices and spend the mgority of ther time. The
Coallege Librarians do much the same work that librarians located a the main library do,
but without the benefit of what the physical library provides, eg. the print collections,
shared expertise of the other librarians, and the mystique of the library building itsdf.
Essentialy, the College Librarians work with the resources avalable to them via the
computer network and little ese(Seamans and Metz 2002 p. 325). Davis and Weber
discuss a smilar program a the Universty of Southern Cdifornia They describe the off-
dte experience as “a virtud library with a non-virtud librarian”(Davis and Weber 2002
p.52). Both Virginia Tech and Southern Cdifornia report that off-gte patrons like having



the expertise of a librarian present in a face-to-face manner. This dlows for a very rich
information exchange to teke place one tha, for the moment anyway, cannot be
duplicated by virtud means. The difference that makes a difference is now the librarian,
not the technology. Moreover, both Virginia Tech and Southern Cdifornia report
improved relationships between librarians and faculty as a result of ther respective
programs. Librarians lecome more involved in the life of the colleges in which they are
located, attending departmenta faculty meetings or serving on curriculum development
and other committees. They find that traditiond library duties, as, for example, collection
development or creation of bibliographies, take on new complexion. As librarians get to
know teaching faculty better, they get more information from faculty regarding books
and/or databases the faculty want. They discover themsdlves creating web-based
bibliographies or other Internet-based sources of information for use by particular classes
or individuals. And they do more indruction (Seamans and Metz 2002, p.330). Writing in
2001, Weber and Davis reported smilar podtive results with faculty and graduate
dudents usng the Univerdty of Southern Cadifornias interesting sounding Informetion
Centers in which librarians gtaff smdl computer labs in School of Socid Work and
Rosser School of Educetion. Increased vishility has led there to a closer rdationship
between librarians, faculty, and dudents. “Ultimately, the contact with users” they
write)” trandates into a high level of satisfaction, not only with the libray and the
librarian, but with the school and indtitution as wel”(Davis and Weber 2002, p.57). In
1995 Danid K Blewett, who kept office hours in the History and Political Science
Departments a Loyola University, wrote, “Perhaps the primary benefit is one that cannot
be measured scientificdly, and that fals under the reddm of improving rdations between
the library and the faculty. The faculty and students seem to appreciate being able to
discuss with a librarian their problems and concerns about the library. | am now more
aware of faculty and student research interests, they contact me directly for help more
often, and more students are referred to me for assstance’(Blewett 1995 p.703). In
network terms, these off-dte librarians are building new bridges between people and
information, bridges that seem to exhibit a high degree of fitness and preferentia
atachment. Additiondly, these librarians, while divergfying ther location, are
diversfying their predation. Students are gill the chief objects of interest, but the
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interaction with them has become wesker, that with faculty stronger. That's al to the
good.

| have had smilar experiences with my own off-Ste experience. Every semester | spend
severd hours a week providing reference or any other library related assistance that is
requested at Western lllinois Universty’s Universty Writing Center, which is located
across campus from the library in a building housng the English Depatment, its
classrooms and offices. The ups and downs (and there are those) of working off-site are
the subject for another paper. Working there, even on the limited scae that | do, has
alowed me to create new links, new bridges between people and information because |
wasn't in the library, but in their (the faculties, the students) world. Not only did |
answer involved reference questions, but | introduced people to EndNote, became an
informa thes's reader/editor/critic to one of the sudents, and am now working on a Life
Mapping project that will combine library skills (GIS, catdoging, streaming media) with
an ord higory dass being taught by one of the English faculty. This project began
because | waked into her office one day and asked her what she was teaching next
semester—and that was only possible because | was not in my building, but hers. Indeed,
as | write this (partly in the English Depatment), | find mysdf taking to a faculty
member teaching the History of English, someone who has never requested library
indruction. | offer to show her class how to use the online OED and how to use JSTOR
for language research. She takes me up on it—another link formed. It is important that we
improve our relationship with the faculty—as they, and they aone, have the ability to
creste a need for the students to come to the library. Only the faculty can create
assignments that will make use of our ondte maerids. To return to the food web
metgphor, as we lose students, we need to gain faculty, staff, and community members.
To do that we need to get out of the building and find out what these people need and
giveto them.

Credting these sorts of bridges between information, information resources, and
off-site patrons, creating smal worlds in these new places, will make reference librarians,
and reference departments, thrive in the future, and dlow us to retain aur fitness (and our
jobs) in an increasingly decentrdized information network.  Or we can refuse to adapt

and gnk into sepia- toned irrelevance.
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' Thisistrue even of libraries that have large parts of their collection in remote storage, that is, some place
else. The materials are still centralized.

" And librarians thought in network terms—if they did not have the vocabulary. See the interesting
discussions regarding bibliographies and dictionary catal ogs that occurred in the College Section of the
1902 Magnolia Conference of the ALA. Hodges, Kroeger, et al. Library Journal, vol 27. #7 pages 178 to
186. The debates over the useful ness of the dictionary catalogs vs. bibliographies to the user or, more
interestingly (and relevant to our times) some sort of hybrid are discussionsin another register of the best
wal to create hubs that link efficiently link patronsto information.

" The theory that all people on earth have only “six degrees of separation” between one another isone such
example of asmall world.

" The serendipity associated with browsing is actually a*“small world” phenomenon. Patrons are browsing
adensely connected network of books.

¥ Thanks to Felix Chu for pointing out the rel ationship between Ranganathan’s 4" law and network theory.
' Computerized efficiencies (OCL C being the best example) caused catal oging departments to also
disappear or became the vestiges of their former selves. And the space the catalog used to inhabit becomes
emptied, ready to be colonized for other sorts of use, e.g. computer terminals or study carrels.

" Indeed much of the research done on reference departments concerns creating asmall world experience. |
am thinking of the many articles about the reference interview (the linking moment), citation studies (how
are patrons linking to the network), surveys (are reference departments achieving preferential status), and
son.

¥ | ndeed the same technol ogy that is pushing patrons away from themain library isbringing them into the
archives. That’'s because archives have content that can be gotten nowhere el se, because manuscripts have
an aurathat print does not and not least because archives are using the Internet to promote their holdings-
and to extend them to the public. Archives are agrowth areafor libraries.

" Even though much of the information our patrons want is proprietary and can only be retrieved by
proving that oneisafull time enrolled student or full time employed faculty member, providing that proof
does not mean the patron must cometo (or “link to") thelibrary.

*They also drivecirculation, I.L.L. and building use. Perhaps the only thing they don’t driveislibrary
instruction—and it’ s a good thing they don’t for if they did, there would be no library instruction.
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